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J\MONG those who have little direct experience of grammar schools,
r-l..whose opinions are formed by chatty articles and cranky correspon-
dence in the more light-hearted newspapers, it is an accepted view-a
dogma in the proper sense of the word-that Latin is orr its rapid way out
of the schools and that Greek is already virtually extinct. If I explain to
the curious outsider that, besides a general interest in schools, I have
a special concern for the Latin and Greek taught in them, the almost
invariable response is, 'I shouldn't think you have much to do, then, nowa-
days'. Whether my own time is properly filled or not, it would be in-
appropriate to discuss in public; but the implication isworth considering.
A few facts may be given, for without them opinions are of little value.

First, then, the numbers of entrants in the public examinations. If we
consider the Advanced level of the General Certificate of Education as
the successor; and t:oughly the equivalent, of the former Higher Certifi-
cate, let us see how numbers of candidates in. Latin and in Greek com-
pare with (I) numbers in past years and (2) numbers in some other
principal subjects.

(I) In 1938 (which we may regard as the last 'normal' pre-war year)
2,589 candidates entered in Latin; in 1948 (which for various reason~may I ,.

be held to be the :fii:st'normal' post-war year) there were 3,790; from
then on the rise is continuous and rapid until 1956, when there were
6,483 of them. After that the curve flattens outl until iii 1959 for the
first time there was actually a small drop, in Latin as in some other sub-
jects, and the total was 6,313, which was followed by a fresh rise in 1960.
Greek has followed much the same pattern though, naturally enough, it
was a year later in recovering from its war-time drop, and numbers have
always been much smaller. The comparable figures are: 1938,881; 194.8,
776; 1949, ;915";and so up to 1957, 1,578; from then there was a slight
decline, to 1,413 in 1959, with arise in 1960. Inshort.rthen, Latin figures
at this level are up by 143 per cent. and Greek by 60 per cent. compared
with before the war ..

(2) What of other subjects in the same period? The number of can-
didates in English at Advanced level has gone up to almost four times the
pre-war figure and in 1959 stood at 17,55°. In French, it has multiplied
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by less than three, in German by almost four, though the total in German
is still not much more than half that in Latin. It is in Chemistry and
even more in Physics that the growth of sixth forms shows itself most
spectacularly. In Chemistry there were just under 4,000 entrants in
1938 and over 22,000 in 1959; in Physics just over 4,000 in 1938, and
27,450. in 1959-increases of about 450 and 600 per cent. respectively.

Similarly, if we look at the Ordinary level (formerly School Certificate)
and'ignore the drop caused by the age-bar in 1950"the number has gone
up steadily from 28.735 in Latin before the war to 47,571 in 1959 (a rise
of 65 per cent.), and from 2,049 to 2,601 in Greek (a rise of nearly 27; per
cent.), Here, for a variety of reasons including 'by-passing', comparison
of figures in Greek and Latin in different years is not very informative,
and comparison with other subjects is almost meaningless.

But, besides those who reach the modest heights represented by the
public examination at its different levels, what is the number of other
pupils who begin Latin but never get far? (For Latin has, for some
reason, almost alone the ambivalent privilege of discarding its most un-
successful followers, and does so to a disturbing extent.) It is very hard
to ascertain the facts, for no form of return officially made gives any in-
formation, and the Minister of Education in England and Wales, unlike
his counterpatt in almost all other countries, exercises no control of
curriculum; and a similar policy is normal among local education
authorities. By a process of sampling, however, fairly reliable informa-
tion has been got from inspection reports (which are not themselves
available to the public). These figures show that, among all grammar-
school pupils, over 27 per cent. learn Latin in their first year (almost all
of them in boys' or mixed schools, for girls habitually begin in the second
year) and over 60 per cent. in the second school year; and that thereafter
there is a decline to almost 52 per cent., 35·4 per cent., and 27·3 per cent.
in the following three years successively. Among post-'O'-level pupils
the percentage taking Latin in some form-much of it reworked '0'
level, some of it 'keeping up unseens' for College entrance-is 12·55.
Put in terms of actual numbers, it is fair to say that in the largest ye,ars-
the second and third years ,of grammar-school life-something over
73,000 pupils a year are learning Latin; and in grammar schools of
England and Wales altogether well over a quarter of a million pupils
have some Latin in their curriculum. To this formidable number should
be added something over 30,000 pupils, mostly boys between 9 and 13
years of age, learning Latin in independent preparatory schools. This
gives a total just under 300.,00.0. ,
All this sounds encouraging, and at least shows that courses of Latin at



"dlClllllt.IVC not wholly depended on the artificial bolstering of university
entrance requirements. There is, in fact, every sign that the change in
those requirements is having little or no effect in schools. But when we
consider quality instead of quantity, there is much less ground for satis-
faction. To start with, the numbers of pupils who, as we have said, are
at various stages discarded from Latin forms or sets should give us pause.
Ought they to have begun Latin at all? Have they got from their two or
three years of Latin a benefit proportionate to the time spent on it? And
are they, in those two or three years, taking up the time of Latin teachers
whose services are urgently wanted elsewhere? Then there is the question
of the Ordinary level itself: does it represent a stage at which pupils may
be supposed to be able to read straightforward Latin for themselves?
Could we say of most of those who pass that they are in a position to
keep up some Latin reading on their own? Could they read an historical
document in Latin? Could they even make sense of the Latin monu-
ments which confront them in churches and public buildings at home or
abroad? A perusal of the scripts of 'narrow passes' is not reassuring. It
is often contended that, since candidates in Latin are a select company
compared with, for instance, those in French, the percentage of passes
should be much higher, if corresponding standards are to be maintained;
this sounds reasonable, but few who saw the work of candidates just
below the pass-line could seriously wish for that line to be lowered. If a
better standard is to be expected more time must be given. Curtailment
has often gone beyond the limit of safety.

There is much sound, and some very good, teaching. It is only neces-
sary to move among teachers of Classics to realize that enthusiasm is I {

widespread and conscientious zeal is almost everywhere apparent. But
we have spoken of the strain imposed on well-qualified man-power by
the large number of short-term Latin courses; and that strain has un-
fortunate results. No one will deny the value of the help given to Latin
by some teachers whose main activity is in other fields: the modern
linguist has techniques at his command which can contribute notably to
the linguistic facility which ought to be mastered in early stages; the
historian often brings enthusiasm and a fresh point of view; and in
general it is good for pupils to see that non-specialists have a use for
Latin. But Latin studies will not long flourish unless they are guided and
largely conducted by people with substantial reserves of scholarship and,
in particular, with a knowledge of Greek to support and enrich their
Latin. Of such people it can truthfully be said that there is a shortage.

There is another point to consider. Nowadays, below the sixth form
Latin is one subject of many, very lucky if it gets five periods a week for
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five years; and Greek is another subject, begun generally much later, in
competition, it may be, with German or with one or more branches of
natural science. Even in the sixth form we rightly expect that the more
specialized studies shall be varied, or relieved, or balanced, by other sub-
jects in different fields. This affects the position in two main ways.
First, there is less time for reading Latin, or Greek, authors than there
was, and because there is less time, teachers and pupils become anxious,
hasten prematurely to set books, confine their work to the syntax required
for the composition papers, and turn what should be an orderly, if not
leisurely, process into a competitive scramble. And all the while they only
too often use books designed in the 1870's or 1880'S for a course which
lasted twice as many years and had at least twice as many lessons a week.
Secondly, as generations pass, the teachers of today are more generally
people themselves taught in these cramping conditions and disposed to
take them for granted; more than that, we are often now in the third
school generation of such limited Latinists. Examinations can be passed
in this way, but there comes a point at which humane letters lose their
humanity and the 'grand old fortifying curriculum' degenerates into an
illiberal ritual, the vestigial relic of traditional grammatike. Just so did
the grammatical and rhetorical schools of the fifth century A.D. linger
self-consciously among the advancing barbarians, offering little but
membership of an exclusive mutual-admiration society.

We are far from that state, and it may sound like undue despondency
even to suggest the comparison. But if we are convinced of the intrinsic
merits of what we purvey, we must be at pains to ensure that our Latin
and Greek courses are designed to give effect to those merits. To read
and understand what the best ancient authors wrote must be the main
aim set before our pupils. Methods still need adapting to ends and to
conditions. For instance, the grammar-school class of thirty-odd boys
or girls, or both, demands techniques different from those that would
have passed in a preparatory school form of fourteen boys. Brisker oral
work, a curtailment of the endless sentence-composition, more memoriza-
tion, especially of memorable verse-passages, stimulated out-of-school
reading in ancient history and mythology-these are some of the obvious
devices which in fact bring results in examinations no less than in what
we may call, without pomposity, the growth of individual culture. But,
however modest our aims, it requires time to achieve them. Perhaps more
Latin for fewer pupils is a fair demand.

On vacation courses, at local conferences, at meetings of the Classical
Association, and in gatherings organized by Institutes of Education, it is
a pleasure to see the active and keen participation of young teachers.
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Newly "1.11 It'd CCIIIIIlCS in Greek are quite numerous, especially in girls'
schools. Hut there are many teachers who work in isolation, some of
them out of touch with books, journals, and the tools of scholarship
generally. There is a danger that, dutifully though we pass on what we
have inherited, some of it may lose its vitality and its meaning in the
transmission. Our pupils are entitled, inClassics as inall other subjects,
to the best we can give them in terms of contemporary interpretation
as well as in exactness of scholarship. In order to give it them we really
need to shorten our lines and to re-deploy our resources. The task is not
too great for men and women of good will, but it should be undertaken
while there is yet time.
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